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INTRODUCTION AND SCHOOL ETHOS STATEMENT

At Godfrey Ermen Memorial CE Primary School, we are dedicated to nurturing the development of the
whole child. We encourage our children to grow in self-esteem and understand others - learning how to be
a friend and how to be a vital part of the whole school community. We support every child in developing
their full potential morally, spiritually, culturally, intellectually and physically, and in doing so encourage
them to grow into rounded individuals who are capable of making a positive contribution to society and the
environment in which they live.

Our Christian ethos underpins our core Pride Values as follows:

Personal Excellence - hope & wisdom

espect & Friendship - love, forgiveness & tolerance
Inspire & Innovate - reverence & creation
Determination - endurance & faith
Equality - justice & compassion

These values are built into the ethos and teaching of the school and are modelled by everyone who works
at Godfrey Ermen. Our Vision Statement is for all stakeholders, ‘To Take PRIDE in all we do.’

This Behaviour Policy supports this statement of intent: that we strive to provide a caring, structured

learning environment in which all students can develop to their full potential and in which pupils and staff
feel safe, secure and valued. We aspire for our children to be resilient individuals who have self-worth and
can overcome challenges that come their way. They need to believe in themselves to achieve and succeed.



https://www.thriveapproach.com/
https://www.thriveapproach.com/

This policy has been informed by the ‘Team Teach’ Positive Handling Approach. It also makes reference to
good practice from the Thrive Approach, in recognising that pupils need to be feeling safe, regulated and
happy in order to achieve.

AIMS

The aim of the policy is to ensure a consistent approach in supporting our pupils to make positive choices
and to develop their own moral code.

Objectives
The objectives of the policy are to promote:
e The highest possible standard of pupil behaviour;

e Ashared understanding of what constitutes good practice in fostering good behaviour;

e A consistent, fair approach which encourages pupils to develop their ability to manage their own
self-regulation and decision-making;

e A clear overview of the school’s approach to the management of pupil behaviour, including what
action to take when inappropriate choices are made.

HOW WE PROMOTE POSITIVE BEHAVIOUR

At Godfrey Ermen, we appreciate that evidence shows that positive consequences (including praise) are
more effective in modifying children’s behaviour than negative consequences (sanctions). Therefore, we
have developed a Positive Handling approach, which means that we recognise and reward good choices,
but also that we are reflective and try to plan for positive outcomes.

All staff have a responsibility to role model and promote good behaviour in children.
How We Promote Positive Behaviour — School Level

e Pride Values and Pride Rules (Appendix 1 and 2) are displayed throughout the school, at an age-
appropriate level, and adhered to by all pupils;

e Pride Values are an intrinsic part of Assembly themes and celebration opportunities;

e Pride Values are at the heart of our Home-School Agreement (Appendix 3), which outlines the positive
steps that parents, pupils and school staff agree to take in our learning partnership;

e Staff model positive behaviour at all times;

e Staff adopt a consistent, fair approach;

e Staff recognise and praise positive choices — awarding ‘Pride Points’ where appropriate;

e Children are encouraged to be responsible for their own conduct and behaviour, know they can make
mistakes with the expectation that they will learn from this;

e Headteacher/Attendance Certificates are given out;

o (Celebration assemblies are held with PRIDE Certificates, Star Writer; TT Rockstars Certificates given out;

e Peer ‘Pride Squad’ Mentors are appointed;

e School Council members are elected by the pupils;

e Monitor roles are assigned to give a sense of responsibility and boost self-esteem;

e Sports Leaders are appointed;

e Any concerns are reported to Phase Leaders/SLT.

How We Promote Positive Behaviour — Classroom Level

In order to promote positive behaviour, staff will create an emotionally safe space by:
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e Using the Thrive Well-Being Check (Appendix 4) at the start of the morning and afternoon sessions;

e InPhase 1 and 2, displaying the ‘Learning Rules’ (Appendix 5) in a key, focal place;

e Planning short mindfulness sessions to pause, be in the moment, appreciate, reflect and prepare;

e Being a calm, steady force in the classroom;

e Making reference to the Pride Values and Rules on display;

e Praising individual and groups of children for good choices;

e Using ‘radar’ scanning to be acutely aware of what the children are doing;

e Using the ‘least invasive intervention’ if they notice someone veering off-track;

e Ensuring feedback is constructive — using the ‘Praise in Public’ and ‘Reprimand in Private’ strategies;

e Understanding the impact the physical environment has on behaviour — creating a calm, orderly space
in-line with Classroom Organisation Policy;

e Using a Pride Board in Class — to celebrate achievements and foster team spirit (see Figure 1 below);

e Celebrating the unique qualities of the children in the class in a PSHE/Thrive Area;

e Using Pride Point Reward system —Phase 1 and 2;

e Write a ‘Positive Handling Plan’ (Appendix ) for the class — to reflect upon whole class strategies and
individual ‘triggers’ and strategies;

e Consider class challenges e.g 10 minutes focused, concentration time — which can be gradually
increased — with a fun ’2 minute brain break’ as a reward;

e Reinforce children’s good choices and work — informing parents through stickers, Pride Certificates,
notes home, text message, SeeSaw messages;

e Use a group intervention e.g. friendship support;

e Foster a ‘team spirit/approach’ within the class;

e Be reflective and plan Jigsaw/Circle Time sessions in response to the needs of the class;

e Keep arecord of achievements/joyful events in the Class Diary;

e Keep alog of concerns in Class Record Book;

e Share concerns with Phase Leader — discuss the ‘Positive Handling Plan’ and strategies in response.

e Ensure that Parents/Carers are informed of concerns and are
involved in discussions for a support plan.
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How We Promote Positive Behaviour — Individual Level

e Reinforce positive behaviour (as above);

e Praise children who seek adult help, support them to resolve any issues and make apologies where
necessary;

e 3 or 5 Point Scale and Emotion Coaching (awareness of different emotional states & give support with
strategies to calm to get back into the thinking brain);

e Concerns shared with Phase Leader, SENDCO and SLT to devise an Individual Positive Handling Plan;

e Parental engagement and support;

e Staff Mentor for pupil;

e Buddy system — with the buddy having an awareness of potential triggers/difficulties;

e C(Close staff support e.g. play near a member of staff at Playtime;

e Intervention: (Small group friendship support; Supported small group activity; Forest School; Emotion
Coaching);

o Referrals to CAMHS, PIT, LSS made where necessary.

The Power of Positive Language Choices

At Godfrey Ermen it is our belief that it is far better to focus upon positive behaviour and choices rather
than focusing upon the unwanted behaviour or negative choice.

Rather than saying ‘Don’t....” really focus upon and reward the good choice made by other children. A
good strategy can be to praise children either side of a child making an inappropriate choice.
For example:

Do say to children who have made good Don’t say...
choices..
Thank you for lining up sensibly — good choice! Walk! Stop running!

Thank you for putting your hand up — good

icel
choice! Don’t shout out!

Thank you for leaving a tidy place — good choice!

Pick that up!

5 Finger Strategy and ‘Dealing With The Feeling’

It is our aim to instil in our pupils a natural moral compass based on our school values. However, we are
realistic and know that wrong choices can be made and fall-outs do happen — which is where it is so
important that our pupils are aware of strategies to ‘deal with the feeling’ so that they can choose the best
course of action.

Through a progressive approach, our pupils will first be taught the ‘5 Finger Strategy (Walk away, Ignore,
Please stop, Please stop or | will see an adult, Tell an adult) before adopting a strategy of ‘Dealing with the
Feeling’ (Sense, Feel, Stop, Think, Choose).
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The 5 Finger Strategy

The ‘Five Finger Strategy’ is a powerful tool for children to use to make a positive
choice if someone has infringed their rights in some way ie called them a name or
physically hurt them.

It is very empowering because pupils can take charge of the situation by
controlling their own choices- not focusing upon anyone else’s.

The 5 Finger Strategy means that if you are upset by something you can:

1) Ignore

2) Walk away

3) Say politely, “Please stop.”

4) Say firmly, “Stop — this is making me really unhappy.... If you don’t stop, I’'m going to get some

4

help
5) If the issue is still not resolved — Tell an adult.

The final point of this Strategy is to let a member of staff know if there is a problem. We do not tolerate
unacceptable behaviour and whenever adults are informed of an incident, they will investigate thoroughly
and respond accordingly with what they feel is the right balance of sanctions and education.

‘Dealing With The Feeling’

Through Jigsaw lessons and Thrive techniques, our pupils
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By becoming emotionally literate they will learn to identify
these different sensations and learn the value of a pause if
they have ‘Flipped Their Lid.” Through experiencing
moments of calm during mindfulness sessions and
developing techniques such as deep breathing, a change of

space, and visualisation — pupils will be supported to use

calming techniques to help them to get back into their
‘Thinking Brains.” They will learn to use self-regulation techniques to get into their Cognitive Brain — so they
can choose a positive action.

HOW WE DEAL WITH NEGATIVE CHOICES

At Godfrey Ermen, we deeply believe that every child has the right to feel valued, cared for and safe. Our
PRIDE values are woven through all aspects of our school ethos and form the basis of our rules and
boundaries. We recognise that children will make mistakes and through a graduated response will guide
them to take more positive action, which will support them to develop their own moral compass.

Inappropriate Choices — A Graduated Response

In school pupils are supported to learn that negative choices can have an effect upon others and are not
acceptable. Pupils are guided to learn that in making inappropriate choices, they will be supported in line
with the seriousness of their actions.

For staff, examples of different levels of behaviour are given on the Agreed Consequences Chart (below)
where examples of low, medium and high level behaviour are given. Low level behaviour becomes more
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serious if persistent and should then be escalated to medium level behaviour — resulting in a more
supportive response (Stage 2). Harmful/dangerous behaviour would be categorised as high level behaviour
— resulting in a higher level response/consequence — Stage 3.

The Agreed Consequences Chart provides a consistent approach, so that staff feel empowered to decide
upon an appropriate action/consequence in response to an incident. It is important that members of staff
in the Class team are firm about the Pride Rules, because it is in upholding these values/boundaries that the
pupils learn to have confidence in their Class staff team as trusted adults. Adults holding consistent
boundaries is key to ensuring that our school feels calm and safe.

The Class team will decide upon the necessary consequence, which could be a short time standing with an
adult at Break, with a discussion and reflection or could be the whole Break.

If the adult feels that the inappropriate choice needs to be recorded, the pupil will be given a Reflection
Slip (Appendix XX) to complete — which will be sent home in the child’s Reading Folder. Any Reflections
should be recorded in the termly ‘Class Log Book’ — an Exercise Book with a page per pupil to record
individual details.

The Reflection Slip is used by both the child and the adults to reflect on the incident, what triggers or
precursors took place, as this will inform the learning steps that need to follow. It is so important during
conflict resolution, that we also try to restore the relationship by ensuring that the pupil at fault reflects on
their mistake and apologises to try to make amends.

If there has been a High Level incident, it is important that the staff involved meet at some point in the
same day to reflect upon any antecedents/triggers — completing the ABCC sheet (Appendix XX) and
adapting Individual Positive Handling Plans where necessary.

Stage 1 (to respond to low level behaviour):

Examples: Not listening; not focusing upon work, interrupting; being unkind

Seven Rules For Teaching With Firm, Calm Finesse:

‘Catch it early! — If you’re becoming angry, you’ve waited too long to intervene;

e Value Purpose over Power — the goal is helping pupils to learn and succeed;

e Thank you Is The Strongest Phrase — use it to reward positive choices;

e Use Universal Language... “We need you with us.”

e Show Your Bright Face — your confident, teaching smile — this inspires trust;

e Deploy Your Confirmation Glance... “I’'m going to walk away and give you a bit of time..” but make
sure you look back;

e Stay Steady At The Helm.

Step 1 — Non-Verbal Intervention

Make sure that you have good ‘radar’ - that you are scanning for any off-task behaviour. If you notice that
you do need to intervene, remember to take the least invasive intervention — this could be a nonverbal
intervention — eye contact, a look, a hand gesture (Teach Like A Champion Technique 53 is a useful
reference).
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Step 2: Verbal Feedback

- Positive Group Correction — good for catching off-task behaviour early e.g. “I need to see everyone
writing now,” while you make eye contact & nod your head at an individual

- Anonymous Individual Correction — “ | just need two more sets of eyes looking at me” or “Check
your slant (seating position).”

- Private Individual Correction — remember PIP (Praise In Public) and RIP (Reprimand In Private) to
crouch next to pupil and speak as privately as possible. Emphasize the importance of the learning...
we want you to do your best... You could use WIN to lend your thinking brain and draw attention to
the behaviour that you would like the child to reflect upon/change:

“I'm wondering if....”
“I'm imagining that...”
“I'm noticing that..”

For example — “I'm noticing that you have not started your work yet. Is there a problem? Do you need a
friend to explain again?”

Step 3 ‘See Me’ — Feedback at the end of the lesson

If you need to return, this is probably the time for a consequence. An ""." "

Emoiji/symbol on the PRIDE Board could be used for anyone that you may wish gy to speak to
before starting their break. If you are on duty — bring them with you to stand | next to you,
whilst you share your concerns. Consistency is the key — if you are disappointed about

something, let them know.
If more support is needed then...

Step 4 — Loss of Break for Reflection Time

If the behaviour is repeated or you have a more serious concern give an opportunity for reflection during
1:1 time at Break. This could be in the classroom or on the playground — keep them with you. This is a
chance for you to ‘lend your thinking brain’ and an opportunity for the child to learn.

If appropriate, a Reflection Sheet should be completed and communicated with parents/carers — by sending
the Reflection Sheet as a See Saw message or physical copy.

“Your child has had support today to reflect upon: reason. Class Teacher.”

Any Reflections should be recorded in the termly ‘Class Log Book’ — an Exercise Book with a page per pupil to
record individual details.

Repeated negative choices are a cause for concern — advance to Stage 2 & see Phase Leader.

Crucial Steps!

- Apologise to everyone affected
- Have afresh start at the start of the next lesson
- Opportunity to learn from mistakes made

Stage 2 (to respond to continual low level or medium level behaviour):

Some children may need further support to ‘shine a light upon their choices’.

Actions to consider at this point:

e Loss of Break for Reflection Time — see process above
e Share concern with the Phase Leader.
e Does the pupil need some individual ‘Positive Handling’ strategies? Do they need support at Playtime
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from a buddy or to be asked to play a specific game with close supervision?

e Discuss concerns with parent/carer and agree next steps.

e Set up PRIDE Keeping On Track (Appendix XXX) sheet for support, with targets.

e Follow up the Keeping On Track sheet after every lesson & send a copy home with parents at the end of
the week.

If a child is dysregulated, use the VRFs to support the child to calm and become steady again. Offer support —
saying you want to help them to sort this out, but that due to the serious nature of the incident, additional
support is needed. Bring the child to a member of SLT, or if urgent support is required — send an SOS text to
GEMS Updates.

Actions to consider at this point:

e Support on Site (SOS)/SLT informed;

e All staff to jointly decide suitable consequence;

e Parents/carers invited into school —is a Behaviour Contract needed?;

e Planning Meeting with Teacher, Phase Leader, SENDCo/DHT to devise an Individual Positive Handling
Plan. Record incidents on ABCC chart & devise an Individual Positive Handling Plan;

e Referrals to CAMHS, PIT, LSS made where necessary;

e Thrive assessment needed?

e Headteacher’s Report Target Sheet;

e Close supervision at all times in place;

e Make a referral to spend Playtimes and lunchtimes in ‘The Harbour’;

e Loss of rewards/privileges such as school trips and after-school clubs;

e Internal Exclusion;

e Exclusion.

Positive Handling Plans (Again!)
Where a need has been identified and a child is not yet able to regulate themselves, the school will
put steps in place to scaffold a pupil who is at risk of not being able to manage their choices

appropriately, with an Individual Positive Handling Plan (Appendix XX).

In school, we understand that our pupils are learning how to manage themselves with the added complexity
that they are doing so within a community of other learners who might not yet be skilled. Therefore triggers
and challenges will arise which will need to be pre-empted and managed by putting supportive strategies in
place —these will be outlined on the Individual Positive Handling Plan.

Phase Leaders and the Thrive Pastoral Team can offer advice with the planning of strategies, action plans
and support for calmer transitions. Some pupils may benefit from close adult support at playtimes whilst
some pupils may require planned time in ‘The Harbour’ to support their play at Breaks. The Thrive Pastoral
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Team will support the planning of individual Positive Handling Plans and ‘Pupil On A Page’ plans.

Another key element is the recording of Reflection Slips in the Class Record Book — incidents of concern will
be logged, with date and action taken.

How To Deal with a Dysregulated Child

From our Thrive training, we know that when we are feeling dysregulated (angry/upset), we are not in our
‘cognitive, thinking brain’. If a child is in a state of dysregulation —they are in an instinctual or emotional part
of the brain that may have triggered the fight, flight or freeze response. They will not be in the ‘thinking’ part
of the brain so there is no point trying to get them to explain e.g. ‘why did you do that?’ or ‘What would
have been a better choice?’

At Godfrey Ermen, when a child is dysregulated, adults will ‘co-regulate’ with the child — using the VRFs
(Vital Relational Functions — see below) to support them to return to a steady, regulated state. The VRFs are
when the adult attunes to the pupil, validates their feelings whilst containing them in caring for their needs
and keeping them safe. The pupil will be helped to calm and soothe before the adult begins to work through
an issue - supporting them to reflect and learn.

Through adult co-regulation and us lending our ‘thinking brains’, we will support our pupils in developing the
skills to be able to attune to their own feelings, pause to self-regulate and then be able to choose a more
positive action.

Thrive - Vital Relational Functions (V.R.F.s)

1 Thrive ‘Vital Relational Functions’ (VRFs)
Attunement — match the child’s energy
‘Oh, wow ...I can see your face is red/fists are clenched...’

Validation — the child’s feeling is ok to have
‘I'm wondering/imagining/guessing you feel (sad etc).
Wow, if that had happened to me | would feel ... toa!’

Containment — the adult is there to help the child
‘I can see this is tricky for you, | will keep you safe.’
(Break it down into manageable chunks). ‘First we will...”

Calm, Soothe, Regulate or Stimulate
‘Let’s breathe together until you feel calmer...’
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